Written Evidence to the Education and Skills Committee on Citizenship Education

Submitted by the Development Education Assodation on 24 March 2006

1) Why the Global Dimension to Citizenship

a)

b)

“The challenges of our age are global, they transcend national frontiers, they are problems
without passports. To address them we need blueprints without borders. That is why, more than
ever before, we need dedicated and talented young men and women to be global citizens who
make the choice of service to humankind”

(Kofi Annan United Nations General Secretary C21 Citizens: Young People in a Changing
Commonwealth (2002))

“a global dimension in teaching means that links can be made between local and global issues.
It also means that young people are given opportunities to critically examine their own values
and attitudes; appreciate similarities between people everywhere, and value diversity;
understand the global context of their local lives, and develop skills that will enable them to
combat injustice, prejudice and discrimination. Such knowledge, skills and understanding
enables young people to make informed decisions about playing an active role in the global
community’

(p2, Developing a global dimension in the school curriculum, DfES, 2005").

‘Pupils respond extremely positively to lessons which include a global dimension. Motivation
levels are high and understanding increases. You can see their attitudes to the world around
them changing lesson by lesson’

(Teacher, Pudsey Grangefield School, Leeds)

2) The Development Education Assodation

a)

b)

d)

The DEA is the national umbrella association promoting a greater understanding of global and
international development issues within education. It was established in 1993 and has 250
member organisations covering all sectors of education and a range of civil society bodies. It
provides information, advice and support to its members through training programmes,
publications, events and conferences.

The DEA was involved in developing the Citizenship curriculum and chaired the DfES Global
Dimension to Citizenship Working Group. We developed the website, Citizenship Global,
which we have now incorporated into the website: www.globaldimension.org.uk.

The value and need of the work of our members on the Global Dimension to Citizenship has
been demonstrated in a number of young people’s surveys. This includes the annual survey
conducted by DFID as well as recent reports by Oxfam and Save the Children. They all show
that young people are not only interested in global issues but seek more opportunities to engage,
seeking positive change in the world.

DEA members work directly with teachers on the global dimension to citizenship education
both through work with individual schools and through broader projects such as ‘Developing
Citizenship’? and ‘Whose citizenship?”®. The following response is based on the experience of
our members:

3) Teachers and leaders attitudesto citizenship education; workload implications.

a)

Citizenship and democratic approaches should be evident in style of leadership and in the
organizational structures of the school. Pupils learn by example and institutions should be
models of democratic participation and social justice
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b)

©)
d)

e)

The Citizenship coordinator in schools must have status and support from the Senior
Management Team (SMT).

The learning and critical thinking skills emphasised in citizenship are essential for all subjects.
Members report that working on citizenship, especially citizenship with a global dimension,
provides opportunities for creative innovation that can inspire teachers and reinforce their
committment to teaching.

All teachers need an understanding of citizenship education even if it is not their specialism.

4) Initial and in-service training.

a)

b)

The focus must be on equipping teachers with the skills for facilitating learning in Citizenship.
These include approaches to discussion and debate, developing an ethos in which pupils feel
confident to engage, handling controversy, dealing with differing viewpoints, etc”.
Furthermore, citizenship and the global dimension to education require an acceptance that
teachers cannot have all the answers and that there are multiple perspectives on global issues.
For some teachers, this requires a reconsideration of their role in the classroom. Teachers lack
of confidence in teaching controversial issues was highlighted by a recent DEA seminar around
a report for the DCA on ‘Schools Resources on the Contribution of Refugees to Society”
Teacher networks, often supported by local organisations, are valuable for teachers to consider
ways of working more creatively and these need further support.

5) Role of local authoritiesin supporting school staff.

a)

b)

The regional Enabling Effective Support initiative, which is part funded by DFID, promotes
collaboration between the voluntary and statutory sector working at a local level to support
teachers on the global dimension to education. Local Authorities have a role in direct provision
of training, brokering support from other organizations and ensuring quality.

There are excellent non-governmental organisations working at a local level and teachers
greatly value their support. Although this work is valued, it suffers from a lack of sufficient
funding. This means that demand for our members’ support is currently exceeding their
resources to respond.

Where the Citizenship advisory remit is combined with PSHE and/or RE, it loses out to support
around the statutory elements of PSHE guidelines (i.e. Sex and Relationship and Drugs
Education) and the Locally Agreed RE syllabus.

6) Continuity of citizenship education between primary, 11-16 and pog-compulsory stages.

a)

b)

A global dimension is essential to education at all ages and a description of progression from
the Foundation Stage to Key Stage 4 is provided on p5 of ‘Developing the global dimension in
the school curriculum’®.

The skills of citizenship is an area where progression needs further consideration.

7) Quality of citizenship education across the full range of schools, including faith schools.

a)

The experience of members is that teachers’ understanding of the global dimension to
citizenship is hugely varied. Since citizenship is a new subject a lot of training is required for
teachers, particularly around the skills referred to in para 2. There are a number of
organisations who are available to provide this training but, as mentioned in para 3, further
funding is required.

8) Relationship between citizenship education and current debates about identity and
Britishness.

a)

Identity and culture must be seen in a global context. Our identity includes how we are linked to
others throughout the world.

b) A top down, prescribed view of what Britishness means can only lead to alienation. Young

people need to construct their own understandings of their complex and multiple identities in a
globalised world. Participative methodologies can open up the space for these debates in the
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citizenship classroom. The Every Child Matters agenda implies a more inclusive approach to
identity that recognises pupils’ own constructions of their identity.

9) Citizenship education@ potential to contribute to community cohesion.
a) Citizenship education helps to realise the rhetoric of values-based learning which in turn
contributes to community cohesion.
b) The skills and values of intercultural understanding are a key element of good citizenship
education.
c) Respect for other cultures is enhanced by pupils increased understanding of their own.

10)Implementation of 'active’ agpects of curriculum Bi.e. community involvement and
involvement in the running of the school.

a) Textbooks tend to focus on the 'knowledge and understanding' aspects of the citizenship
curriculum but are weaker on the skills. Consequently the 'skills of enquiry & communication’
and (particularly) the 'skills of participation and responsible action' are seen as the remit of an
almost separate 'active citizenship' aspect, often addressed through extra-curricular activities
and therefore experienced by a minority of pupils. The participative methodologies of the global
dimension can help to integrate the active within the whole subject/school. The DEA
membership frequently support this work.

11)Design of citizenship curriculum and appropriateness of other DfES guidance.

a) We live in a globalised and interdependent world which is rapidly changing. This must be
taken into account further in all future guidance and support. Including a strong global
dimension in all aspects of citizenship helps to prepare young people for the challenges of
living in a globalised and interdependent world.

b) An issue with guidance and support is the lack of clarity around particular terms, for example,
global citizenship; the global dimension to citizenship; the global dimension and the
international dimension. This lack of clarity impacts on the way teachers work. It is essential,
for example, that the 'global' is not a bolt-on level for certain 'international' elements of the
curriculum orders, rather a consistent perspective within and across subjects.
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